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Impressions of the Synod of 1956 
EDWIN H. PALMER 

O NE of the thrills of the Reformed faith 
is that many churches may and do 

cooperate in the same cause. We do not 
believe in an independent, Congregational 

type of government. where each local con· 
gregation is a completely autonomous unit 

working with other churches only in a very 

loose way. Rather, being c10sely united 

in doctrine, confessing the same Christ and 
the same salvation as interpreted by the 

Reformed confessions, these various local 
congregations work c10sely together on 

many problems large and small which are 

of mutual importance. This cooperation 

is especially visib le at cJassis and synod. 

And it was a great experience at the Synod 

of 1956 to see the representatives of so 
many different congregations from so many 

states and two nations, separated by such 

great distances, working together for a 

common Lord and a common purpose. This 

is ecumenicity already at work. 

Divorce and Remarriage 

As is already obvious, this synod made 

some far-reaching decisions which affect 

all the local congregations. One of the 

most basic actions was that which concerns 

divorce and remarriage. For almost forty 

years our denomination had taken the 

stand that people who were married after 

an unbiblical divorce were living in what 

was called continual adultery, and that 

they must cease to live with their second 

spouse if they were to become members 

of the Christian Refonned Church. This 

synod decisively reversed the historic stand 

by adopting the following statement: 
No substantial and conclusive Scriptural 

eviden<:e has been produced to establish the 
thesis that parties remarried after being di
vorced on the ground of their own adultery, 
or divorced on non-Biblical grounds, arc 
living in continual adultery. 
It went on to assert turther that there 

was no substantial and conclusive scrip

tural evidence either that such people 

must, in order to prove their repentance, 

cease living in the ordinary marriage rela

tionship with their present spouse. In other 

words, after an "adequate period of proba

tion'" and with the advice of c1assis, unbib

lically d ivorced and remarried people who 

show a sincere sorrow and repentance may 

be admitted to the church without dissolv

ing the second marriage. 

There was much discussion on this mat

ter on the 800r of synod, yet in a sense 

it was superficial discussion. An hour and 

a half was consumed in debating whether 

to come to grips with the issue this y~ar 

or to "pass the buck" to the synod of :57. 
Much time was also spent on the ethical 

and practical consequences involved. These 

were important and necessary, but it was 

noteworthy that almost no exegetical argu

ments were brought forward. There was 

no real wrestling with the pertinent texts. 

The impression could have easily been 

conveyed that decisions pro and con were 

made not on the basis of careful biblical 

exegesis, but on consequences and on the 

way "important" people who seemed to 

know felt. Personally, we feel that the 

position assumed is exegetically defensible, 

but we wonder how many of the delegates 

were thoroughly convinced of this. 

Some Characteristics of Synod 

It was interesting to observe how much 

reliance was put by the synod on the pre

advice committees, which were composed 

of various delegates whose duty it was to 

shtdy certain portions of the agenda and 

to bring recommendations to the 900r of 

synod. In the nature of the case it is 

physically impossible for each delegate to 

review thoroughly each matter that ap

pears on the agenda. He cannot, for exam

ple, go into all the budgetary details and 

do the thorough investigation that the 

committee on budget matters attempts to 

do. Therefore, when matters were reported 
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on the floor, in many cases implicit faith 

was put in the decisions of the pre-advice 
committee. Hardly a word of questioning 
would be uttered unless a delegate Or hvo 

happened to know personally about a·1 
certain matter. Then questions would be 

asked. In some cases light would be shed 
on the floor that would cause the synod 

to reverse completely the recommendation 
of the pre-adVice committee. This was a 
wholesome independence exerted by the 

delegates. But too often it was felt that 

the voting was done in the dark on the 
basis of the advice of eight or ten men in 
a pre-advice committee. 

Such a situation can hardly be avoided 
one hundred percent, but it could have 

been alleviated to a considerable degree 

if each delegate had thoroughly prepared 

himseU before synod. It is only too well 
known that some delegates, ministers in

cluded, never even read t h e agenda 
through before synod, let alone study cer

tain difficult problems where stich study 

is possible. A point in case at this past 

synod is the material on the Revised Psalter 
Hymnal. Not a few delegates had hardly 
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looked at, let alone studied, the proposed 

revision. This is just one instance of sev

eral. Such lack of preparation is wrong 

and not a faithful discharge of one's duties, 
especially in these important synodical de
cisions. 

Along this same line, it is human, but 

always lamentable, that decisions arc 
rushed at the end. As the Congress of the 

U. S. rushes bills through without ample 
thought and discussion in its closing days, 
so synods have and probably will do the 

same. There were some matters that were 

even quite important that quickly passed 

by the synod as the delegates tired from 
the incessant work and late hours. The 
problem is chiefly psychological, and it is 

doubtful whether extending synod to three 
weeks would remedy the situation. 

Calvin College Expansion 

One of the biggest issues was Calvin's 

expanding needs. This synod. was in no 
position to make a nnal decision on this 

matter, fo r too many problems are involved 
which to date have not been thoroughly 
discussed. There is the problem of the 

.mushrooming of Christian Junior colleges 

and the ensuing question whether the 
churches in those areas will be obliged to 
support Calvin in addition to their own col

leges, while people in Michigan support 
only Calvin. There is the bigger problem 

of whether a church should run a college 
or not, whether a church which is com

missioned to preach the gospel of Jesus 

Christ should use the tithes of its people 
to give young men and women courses in 
Calvin as "Coaching of Basketball," "Indi

vidual Sports for Women," "Electricity and 
Magnetism," "Surveying," "Principles of 

Marketing," and "Money and Banking." 

For there are involved not only the millions 
of dollars of the initial cost for a new cam

pus and buildings, but countless more 
millions as Calvin continues to expand in 
the years to come and continues to operate 

from year to year. It is the problem of 
whether or not our whole Christian school 

movement (outSide of Calvin) is correct 
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in insisting that the Christian schools be 
parental and not church schools. With 

these problems in mind, synod wisely and 
readily appointed a committee to study 

this whole matter. It could not make a 
decision now. It authorized the expendi

ture of $400,000 for the purchase of a farm 

and buildings, but with the clear under

standing that this in no way binds any 

future synods to use that as a campus. 

The impression was received by some, 
however, that in the minds of others this 

whole matter of the future of Calvin was 

cut and dried. On the one hand, a deci
sion had been made to study the whole 
problem of the future of Calvin, not com

mitting the synod to any deBnite course of 
action, a new campus or the old one, or 

removing the college from the control of 
the church. On the other hand, inconsist

ently enough, the next recommendations 
were that the Board of Trustees be author

ized to have architectural plans and speci
fications made for the Seminary building, 
central heating plant, and two girls' dormi

tories. It is obvious that these plans could 

not be made without knOWing the exact 

terrain upon which these units were to be 
built. In other words, the distinct impres
sion was given that although a study com

mittee was to study the problem. the 
committee would come around to see the 
virtue of the newly purchased property, 

so the synod might just as well get a year's 
jump on the committee and authorize the 

drawing up of architectural plans and 
specifications ahead of time. Synod saw 
the faJlacy of this in part, rejected the 

authorization of these plans in the case 

of the Seminary building and heating 

plant, but inconsistently turned aroul'ld and 

did authorize the plans in the case of the 
dormitories, although this was modified, 
and correctly so, to preliminary plans. 

Christian Labor Organizations 

Another important decision concerned 

the several overtures regarding Christian 
labor organizations. In spite of the fears 
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of some that there might be a "sleeper" in 

the resolutions, there was nothing in these 
resolutions that was not in accord with 

previous synodical decisions. The only new 
element is that found in resolution three, 

in which "Synod encourages the formation 

of organized groups to study what in the 
contemporary situation is the Christian 

answer to concrete problems in the field 
of labor and to give a united, vital, and 
persistent testimony." But this is undoubt

edly implied in former acts of synod. 

What was new here was the emphasis 

and not the content. In 1946 the emphasis 
seemed to be on the compatibility of 

church membership and membershi p in 
so-called neutral labor unions, and only in 
the concluding sentence of the sizable dec

laration did the synod repeat the exhorta

tion of 1943 that wherever feasible the 
Christian should "establish and promote 

d efinitely Christian organizations in the 
social sphere." It appeared, although it 
was not so meant, to be like a fooblote 

that was not of too great importance. The 

over·all effect was to stress the compati

bility aspect. 

This past synod, however, reversed this 

emphasis. but Dot the stand, and added 
no new content except perhaps the in
nocuous study group resolution. I t clearly 

recognized again "that membership in so
called neutral unions is not necessarily in

compatible w ith m emb er sh ip in th e 
church," yet it "wishes to keep alive the 

awareness of the reality of the antithesis 

and reminds the members of the church 
that so-called neutral organizations often 

deny the ';Yord of God, as is evident from 
the practices of many labor unions." It 

encouraged not only organized groups to 

study the problems and to give a "united, 
vital and persistent testimony," but it also 

"encourages the formation of Christian 
labor unions as instruments to apply the 

teachings of Scripture in the field of labor." 

These seven resolutions were adopted 

by an overwhelming majority. And now 
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THE SOCIO-LEGAL ASPECTS OF  

ARTIFICIAL INSEMINATION  
BERTON SEVENSMA 

I N DISCUSSING the legal aspects of the 

practi ce of arti.fici al insemination, it 

should be observed, in the first place, that 

~ llth o ll g h the process of artiRcial insemina· 

tion ( hereafter referred to in this article 

as AI) is not a new one in the medical 

Beld, to the law and the lawyer it is an 

innovation involving new concepts, with 

no p recedent to serve as a gUide in the 

solution of its many problems. The princi· 

pIes of AI were known to the ancient 

Arabs, and they practiced it upon their 

horses. Already in 1866 a successful arti

ficial impregnation was pClf anned upon a 

woman in the United States. However, it 

is common knowledge that within the last 

ten years the practice has grown by leaps 

and bounds, and the general public has 

become aware of the fact that the clinical 

procedure of AI has many advantages over 

adoption. Statistics show that there are 

over 2,000,000 married couples in the United 

States who arc unable to conceive children 

in the nonnal manner, and are, therefore, 

potentially faced with the appalling de

gree of marital unhappiness and insecurity 

which is submerged in an involuntarily 

barren marriage. Yet, as stated above, soci

ety is presently unprepared to cope with 

the social and legal problems that medical 

science has thrust upon it by the wide

spread introduction and use of the practice 

of AI. Just how widespread the practice 

is in the U.S. is very difficult, if not im

possible, to ascertain, but testimony before 

a committee hearing of the Legislature of 

the State of New York in 1951 indicated 

that there were then about 20,000 children 

alive in this country through AI. The in

frequency of litigation to date is probably 

not indicative of the future. In all English 

speaking countries to date four or nve cases 

have been decided by the courts. A brief 

statement of the legal result of each case 

might be of interest at this juncture. 

Litigated Cases 

The earliest case was that of Orford v. 

Orford, 49 Ontario Law Reports 15 ( 1921 ). 

This Canadian case said that AI by a 

dOllor ( i.e., a person other than the hus

band ) was adultery. 

Hoch v. Hoch ( 1945 ), in which a Chi

cago judge said, by way of dicta, that Al 

by a donor was not adultery. 

Strnad v. Strnad, 78 N.Y.S. 2d, 390 

( 1948 ), a decision of the Supreme Court 

of New York - incidentall y, not the high

est court of appeal in that State - held 

that the husband of a woman, who had a 

child conceived by AI with a donor's se

men, stood in the same position as a 

biologic.'11 father for purposes of determin 

ing rights of visitation in a custody pro

ceeding. It is interesting to note that after 

this decision the mother moved to Okla

homa. In that state she obtained a di vorce 

and was given exclusive custody of the 

child, the court saying that the husband 

had no right of visitation because he was 

not the biological father. 

R. E.L. v. E.L., an English case decided 

in 1949, held that the birth of a child by 

AI, with the husband's semen, did not pre

vent the annullment of a marriage when 

the husband was impotent. 

The Dilemma of the Courts 

The attitude of the courts to the unique 

set of facts involved in the practice of AI 

is difficult to determine. Theoretically, at 

least, AnglO-American courts apply the 

legal principle of stare decisis ( i.e., to abide 

by, or adhere to, the decided cases), mean-
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ing that when the court is confronted by 
a particular factual situation to which 
certain legal principles and concepts must 

be applied, it tries to find a similar case 

that has already been decided. If such a 

case is found, courts adhering to the Eng
lish common law arc wont to apply its 

reasoning to the new one before the bar. 

However, in the case concerning AI the 
method of applying existing law will be 

of serious concern. For example, AID (i.e., 
artificial insemination with the semen of 

a person other than the husband ) may be 
analogized ( 1) to adultery because it in
troduces into the husband's family a child 

that is not his, or (2) to fact situations 
held not to be adultery because there was 

no sexual intercourse, or (3) to adoption 
because the husband agreed to take the 

child into his home and assume the duties 
of parenthood. 

Thus, the reader can readily see that the 
approach taken by the court becomes a11
important. Generally speaking, courts, as 

other human institutions, are quite unpre

dictable. Many involved factors go into 
the making of a decision, and evcn these 

are more relative than absolute, something 
that the public does not sufficiently realize. 

Legal Problems in AIH 

AIH (i.e., artificial insemination with the 
semen of the husband) is expected to cause 

few legal problems. Because both husband 
and wife are the biological parents of the 
child, there is no question of adultery or 
il1egitamacy. However, one problem pecu

liar to AIR is this: what to do with the 

case of a husband who is impotent, but 
whose wife has borne a child through the 

use of AIR. In 1948 an English court 
granted a decree of nullity to a wife on such 
a factual situation. According to English 

law the child of an annulled marriage was 
illegitimate. Since then Parliament has eo

acted legislation legitimizing the child of 

an annulled marriage if he would have 
been legitimate had the marriage been dis

solved by divorce rather than by annull
ment. Most American jurisdictions have 
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statutes of this kind . Those that do not 
the District of Columbia, Iowa and New 

York - if they follow the common law, will 
hold the child of an annulled marriage 

illegitimate. This constitutes a substantial 
hazard to the practice of AIH since impo

tency is both a principal reason for which 

the technique is perfonned and grounds 

for annulment in many states. 
In several states the divorce statutes are 

so worded that they may cause further 

trouble when couples use AIH to overcome 

impotency. Although most states recognize 
impotency as a valid reason for either an

nulment or divorce, two require impotency 
which results in sterility. Before AI was 
developed, all real impotency resulted in 

sterility, but AIH makes it possible for an 

impotent husband to become a father. 
Since sterility is no longer an inevitable 
result of impotency, these states - Tennes

see and Pennsylvania - may want to strike 
it from their requirements for divorce, par
ticularly in view of the fact that sterility 

alone has never been sufficient grounds for 

divorce - all of which indicates that it is 
used in the divorce statutes of these few 

states as descriptive of the degree of im
potency required, rather than as a neces
sary requisite in itself. 

Legal Problems in AID 

It is, however, in the practice of AJD 
( i.e., artificial insemination with the semen 

of a donor other than the husband) that 
numerous legal problems of a serious na
ture are confronted. These relate to several 

phases of the law, namely, the criminal 
law, civil sanctions, the question of inheri

tance, the legal duty to support, the hus

band's ri ght to custody, and the question 
of admissibility of evidence. 

The Criminal Law 

If the parties to AID were accused of 

committing a crime, the charge would 

most likely be adultery. In determining 
whether or not AID constitutes the crime 

of adultery the question of why adultery is 
a crime must first be considered. We know 
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that the 7th commandment forbids adul

tery, and although this moral law given by 

God to Moses extended originalJy only to 

the nation of Israel, yet most, if not all, 
nations that have been influenced by Chris

tianity have adopted this rule of human 

conduct in one form or another. As far 

as this writer knows, all of our forty-eight 

states punish adultery, though in varying 

degrees. Michigan considers it to be a 

felony, punishable by imprisonment in the 

state p rison for a maximum term of five 

years. However, it is a fact that not many 

people are convicted of, or plead guilty to, 

the offense. The writer spent over seven 

years in the office of the Prosecuting Attor

ney of Kent County, Michigan (which in

cludes Grand Rapids ), and he cannot re

call more than two or three of such cases. 

The reason for this is not that the crime 

is only infrequently committed, but rather 

that the parties are apprehended only 

rarely. Besides, the required degree of 

proof makes conviction extremely difficult. 

Since all states and people do not rec

ognize the biblical prohibition against 

adultery, there have been Sociological ra

tionalizrltions given for the proposition that 

adultery shall be considered a crime. It 
has been said, and rightly so, I believe, 

that society's continuous attempt to control 

voluntary sex expression is the preserva

tion of the family system. Social control of 

adultery would seem to be especially well 

explained by this motive, since it always 

involves marriage partners. No well-ree

ognized society has existed for any length 

of time without some type of family struc

ture. We all recognize it to be the basic 

unit of society. If adultery does tend to 

destroy the family (as it does) then it; 

control is due to an instinct of self-preser

vation. 

In ancient days, and even at the early 

common law in England, a wife was con

sidered to be only a chattel. Wives were 

purchased for money, and adultery seemed 

to be no more than an economic loss. In 

more modern times, however, men have 

deemed their wives more valuable than 

mere property righ ts, for infidelity gave 

the husband a social stigma not ordinarily 

associated with the loss of a chattel. These 

secondary ends were still closely related 

to the basic goal - the preservation of the 

race through the maintenanceof the family 

structure. Since the family was more de

pendant upon the woman, who kept the 

house and cared for the children, adul

tery was limited to extra-marital inter

course by or with her. A man was usu

ally allowed sexual freedom so long as 

he did not defile another man's wife. 

This situation existed in ancient times, 

throughout the Roman empire and was 

adopted into English common law. Al

though the common law courts recognized 

the social consequences of having an un· 

faithful wife, they often spoke of the risk 

of burdening the husband with a child not 

his own as the essence of adultery. 

A word concerning English ecclesiastical 

courts. They recognized that marriage cre

ated personal rights in both parties that 

were ordained by God and guaranteed by 

his church. Adultery, then, was essentially 

a breach of the marriage vows, and so 

they defined it as the intercourse of any 

married person with someone other than 

his, or her, spouse. 

Another harm to the husband, whose 

wife has extra-marital intercourse, is the 

alienation of her affection. Thus, a single 

law forbidding adultery provides a sanc

tion against the alienation of affection, the 

breach of marriage vows, the risk of bur

dening a husband with a spurious heir, 

the social stigma resulting from marital 

infidelity, the loss of any economic values, 

and, eventually, the extinction of the race 

through the breakdown of the family sys

tem. 

Now into this social structure, with its 

righ ts and duties, its risks and harms, 

comes the practice of AI, cutting across, as 

it were, these harms - involving some and 

lacking others. Where the donor is un

known to the wife, as is the case in modem 
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AI procedures, it is difficult to see how 

alienation of affection wouJd result as a 
practical matter because no sexual inter

course is involved. Howcver, the wife who 
employs AID without her husband's con

sent is certainly risking the introduction 

of a spurious heir if her husband should 
remain ignorant of the means of the child's 

conception, and the possibility of his jeal
ousy, embarrassment and anger if he learns 
the truth. Neither of these harms are pres

ent if AID is performed with the husband's 

consent. The real harm of adulterating the 
husband's blood lines is not the introduc

tion of a strange child into the family, be
cause legal adoption does just that, but it 
is the introduction of that child without 
consent of the husband. 'When a husband 

agrees to his wife's AID, therefore, he is 

not consenting to adultery, but rather is 
destroying one of its bases. Since AID 

without consent does substantially injure 
the husband, it would seem to be a viola
tion of the marriage vows. 

From a strictly SOCia-legal standpoint 
only, and bearing in mind the end sought 

by control of voluntary sex expression, 
AID without consent would lead to a 

breakdown of the family system as we 
know it, and as God established it, and 

perhaps bring about the destruction of the 
race. When performed with the consent 

and desire of both husband and wife, it 
will further the interests of the family and 
race. We must bear in mind that if the 

family system is to be a force in the pres
ervation of the race, its chief contribution 
is the creation and development of chil

dren. AID enables families, which would 

otherwise be barren, to perform this func· 

tion. Since AID is a last resort technique, 
couples who turn to it must have a great 

desire to raise a family, a desire that, un
fortunately, is not usually a requisite fo r 

the conception of children. It could be 

reasonably expected, then, that the parents 
of a child born by AID would fulfill the 

purpose of transforming the infant into a 
responsible citizen better than most. Fur

tbermore, no reputable physician would 
perform AID unless the couple appears 

able, in every way, to give a child a good 
home. Unfortunately, biological chiJdren 

are not guaranteed such an advantageous 
environment. 

Perhaps most courts today probably 
would not punish AID with the husband's 

consent as adultery since it does not result 
in any of the harms associated with that 
crime. Where the act is performed without 

the husband's consent, hanns do result, 

and most courts, if not all, would punish 
the same. In the final analysis, however, 

the result the court reaches depends on 
the view that it takes of the practice of AI. 
Legal writers have attempted to discover 

which of the harmful elements presen t in 
this medical procedure is the essence of 

adultery. Thus, those who favor the prac
tice stress the elements which are lacking, 

while those opposed to AI emphasize the 
elements found therein. The court must 

consider the specific language of its adul
tery statute, although the wdl-recognized 

princtple of strict construction of criminal 
statutes militates against enforcing the 

penalties of adultery when only part of its 
harms are present. 

If a specific instance of AID is held to 

be adultery the doctor, as well as the 
mother. will probably be found guilty. 

Practically this would be true because a 
court that holds AID to be adultery would 

be interested in stopping the practice, and 

how better to do this than to impose crim
inal sanctions upon the doctor? Guilt may 
be established under either of two the

ories: first, the doctor may be found to be 
the actual ac¥Jlterer because he is in com

plete control of the procedure, or, secondly, 
he may be found an accessory before the 
fact in that he has aided the woman in 

committing the crime of adultery, and, 
therefore, guilty as a principal. This is 

true because many states, Michigan in
cluded, make all accessories to crimes, 

whether before or after the fact, guilty as 
principals and punishable as sllch. 
(T" b, co"Ji, ...,d, with tI,. axJ/nw's i'. ~s " .."l "b~,~"ali" ..s) 
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'J't4Ht 4 "P~ 1)~ .. WALTER A. DEJONG 

A MONG the problems of a school ad· 

.l1...ministrator is the one pertaining to 

the choice of subjects to be taught. This 

choice is not his sale responsibility. Stu

dents, parents, alumni , school boards, high

er institutions of learning, accrediting asso
ciations, and learned professors are gener

ally ready to help him solve this problem. 

This assistance, welcome and indispens

able as it is, gives uniqueness to the ad

ministrator's work. Out of a thick forest 

of idea he must lead to sanity and to sound 
decisions . 

These decisions about principles and 

practices are made at every level of edu

cation. The elementary school principal 

must decide whether or not the classroom 

should be made into a little zoo to create 

effective learning situations. Dean Melby 

from the School of Education at New 

York University says that building a bridge 

teaches students to think as effectively ns 

do the classical subjects. 

One might naive ly suppose that for 

Christian school administrators things 

would be much easier. Yet among us there 

is a great variance in pJinciples and prac

tice. 

Nowhere is this more evident than at 

the secondary level. A recent example of 

this is the extremely different reactions of 

our high schools to the :Michigan driver 

training law. One Christian high school 

has taken full responsibility to carry out 

the requirements of this law. Another 

Christian high school decided to throw out 

its present driver training program and let 

the public schools take over the job. Both 

of these are covenantal institutions seeking 

to meet their covenantal responsibility to 

youth. 

Accrediting agencies are also forcing us 

to evaluate critically our high school pro

grams. They are telling us that our high 

schools are deSigned to meet the needs 

of all youth. They insist that no one pro-
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gram of studies is adequate to meet those 

needs. Not all students benefit from the 

traditional classical program of studies 

planned to prepare ministers, teachers, etc. 

In practice the demands of accrediting 

agencies mean that physical education, 
home economics, and manual art must be 

taught. This does not mean vocational 

training. It means a general education to 

prepare youth to live in the twentieth cen

tury. Quite obViously centuries ago type

writers and automobiles were not a part 

of the cultme. Today they are and the 

proponents of a general education hold 

that it is within the province of the school 

to train youth in the proper use of these 

means of communication and transporta

tion. 

Now these requirements cost money. 

This makes us reappraise our Clu;stian 

educational program. Such reappraisal is 

good. But what are we going to use as a 

criterion for evaluation? The fact that we 

have no common measuring stick is appar

ent from the extreme positions that are 

taken. Dr. H. Vanden Tol, vice-president 

of the International Verband van Chlis

telijke Onderwijs en Opvoeding Organiza

ties, a few weeks ago told a group of 

Christian school men that in the Nether

lands they now have two Christian techni

cal schools. He emphasized that they need 

to advance marc along these lines. This 

probably represents the broadest concept 

of Christian education. Another extreme 

I find in a special report to the SOciety 

for Christian Education of Holland, Mich

igan. Here four Calvin College professors, 

Doctors H. Stab, J. Van Bruggen, L. Flok

stra, and H. Zylstra, are quoted as saying, 

"Instruction in manual arts and home eco

nomics is extraneous (unrelated) to the 

purposes of Christian education. This does 

not mean that these may not have practical 

value, but they are not essential to the 

responsibility of providing a distinctive 

Christian education" (Report of June 28, 
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1956 ). With such extreme divergence 

among us it is no wonder that occasionally 
an administrator gets a little dizzy. This 

all points up again to the need of a definite 
philosophy of Christian education. 

It seems to me that to say the teaching 

of Latin or Shakespeare is Christian edu
cation and teaching a student to make a 

lovely piece of furniture or a beautifu l 

dress is not Christian education is to insist 
on something that the Bible does not war

rant. If Christian education is concerned 
with developing a Christian citizen for 

time and eternity, then the making of a 
dress is pertinent. Tluough it a student 

is involved in the social, economic, aes
thetic, historical, and religious development 
of man. It also teaches a student about 

God's revelation in nature. But it is a 

practical art. I know of no norm in Scrip

ture that embraces the mental disciplines 
as peculiarly Christian and casts aside the 
manual arts as not essenti ally Christian. 

Unfortunately, this whole problem is 
tainted with the general de-emphasis of 

scholarly training in America. Physical 
education, home economics, and man ual 

training are the common thing in European 
schools. Only on the continent different 

schools are established to meet different 
needs. In America we have different cu r
ricula within one comprehen sive high 

school to meet the different needs. One 

may contest whether the parallel school 
system of Holland is not better than the 
Single, vertical school system of America. 

Dut that is an organizational question. In 
America we have a trad itional fear of sepa

rate schools because we feel they support 

the class system and militate against our 

concept of democracy. 

One truth to gUide us in our choice of 
activities is the truth that we never edu

cate a hand or a foot or a head. We arc 
always educating the person who uses the 

hand, foot, and head. A person's faculty 

to believe is developed in all education; 

but a person's fai th in Christ is developed 
in Christian education. So too a complete 

education de.velops a student's use of 
hands, feet, and mind, but only a complete 

Christian education teaches a person to 
develop these abilities for Christ. Dr. Jan 

\Vaterink says, "ReligiOUS education is the 
foundation and principle, it is the objective 

and the culmination of all education .... 

Not a single form of education, not a Single 

act of education may be wholly divested 
of this religiOUS aspect" (Basic Concepts 

in Christian Pedagogy, p. 120 ). When Paul 
tells us that our eating and drinking must 

be done to the glory 01 God (I Cor. 10,31) 

and Zechariah says, "In that day shall there 
be upon the bells of the horses, HOLi
NESS UNTO THE LORD" (Ch. 14,20) , it 

seems to me rather difficult to maintain 
that the practical arts are "extraneous to 

Christian education." 

We are told that driving cars on toclay's 
highways involves ethical problems. Do 

we fulfill our responsibility of helping our 
youth meet this problem by quoting, "Thou 
shalt not kill"? The law requires thirty 

clock hours of classroom teaching and only 

six hours of behind-the-wheel training. 
Only one-sixth of the time is devoted to 

the actual skill of driving. The thirty clock 
hours of classroom teaching is designed to 

make a good citizen behind the wheel. The 
character of the driver is considered most 

important. If such is the case one can 

readily understand why a school concludes 
that such a course is within the proper 

sphere of Christian education. 

Rather than build a fa lse dichotomy be
tween the physical and the intellectual, 

we can better serve our schools by improv
ing the academic training and developing 

a higher respect for scholarly pursuits. 

Calvin College can help us in this by 
demanding academically trained students. 

As things now stand the principal may say 
to a pre-college student, "You need two 

years of a foreign language and four years 
of English for our pre-college course." But 

the studen t receiving the counseling can 
correctly answer, "I can get into Calvin 

without your precollege requirements." 
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FINDING THE FOCUS  
ALEXANDER C. DE JONG 

THE KEY word of this convention is 

balance. It gives rise to various pic
tures. You can find balance in a circus. 

The tightrope artist neatly packaged in her 

tights struts the wire with the precision of 

balance. Each careful step elicits new 

"ohs" and "abs" from the excited audience. 

The artist's poise, skill and beauty are the 

occasion for spirited applause. The per

former's art of balance is a matter of enter

tainment for a herd of people affiicted with 

the disease of "bIeacheritis." 
The picture is obviously inappropriate. 

Board members, school admi nistrators and 

teachers are not concerned with entertain

ing their supporting constituency. They 

must direct and develop the educational 

patterns of their communities. The purpose 

of our convention theme is not to teach 

us the art of educational tightrope walking 

in order to receive the praise and plaudits 

of tuition paying parents. I suppose the 

cynic could interpret the concept of "bal

anced emphasis" in terms of trying to sat

isfy the wishes of those who pay our 

salaries and finance our building ventures. 

Obviously such an interpretation implies 

a denial of our mandate as educators. 

There is, however, another picture more 

descriptive of our key concept and defini

tive of our purpose at this convention. It 

is the picture of the scientist trying to dis

cover the fu lcrum about which the wheel 

of Christian education can turn with pre

cision. In this essay I have chosen a figure 

from the science of physics. Our task at 

this convention is find the proper focus in 

our educational principles and practice. 

A focus is "a point at which rays, as of 

light, heat or sound, converge or from 

which they diverge." If we arc to discover 

and maintain a balanced emphasis in our 

program as educators we must find that 

point at which various voices which seem 

to contradict each other find their basic 

harmony. We must search for that point at 

which various light waves can focus to 

project in clear colors a theory and practice 

of Christian education which will produce 

graduates of h igh quality who will com

mand the respect of their secular and rela

tivistic contemporaries. In all our group 

discussions we must find the proper focus 

so that we can maintain a balanced emph

sis in our common cause. 

The Big Question 

The program committee has posed a big 

question for us. They ask, Are we agreed 

on the foundations of our educational sys

tem? This is the biggest and most impor

tant question which can be raised and 

discussed at this convention. It concerns 

the quality of the education we offer in 

our Christian schools. This question of 

quality ever remains an urgent one. For 

a long time the problem of quantity en

gaged our energies. We were ever eager 

to establish more and more Christian 

schools. We wanted the communities of 

mature Christians to organize societies, 

build schools and formulate a unique 

Christian curriculum. All too easily the 

success of the Christian education move

ment was measured in terms of percent

ages. The fact that 98% of the children 

of a given community of Christians attend 

a Christian school was usually taken to 

mean that they are receiving a Christian 

education. But the products of our schools 

compel us to raise our eyebrows and li sten 

to the question put by our committee. The 

time is on us, and has been for some time, 

to learn how to use our new facilities effec

tively so that we may tum out products 
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impressive in Christian quality. For this 
reason it makes sense to raise the question 

as to foundations and to keep on raising it 
until we achieve a greater measure of unity 

in our theory and practice. 

Are we agreed on the foundations of our 

educational system? There are three pos· 
sible answers which can be given. Some 

say "yes"; others say "no"; and still others 

say, "In a sense 'yes' and in another sense 
<no· ... Those who answer affirmatively mean 

that all intelligent and consecrated Chris

J  tian educators confess the truths which 
have been articulated in the Reformed 
tradition and formulated in the Refonned 

confessions. These truths about God and 
man, which group themselves around the 
basic facts of creation, fa ll and redemp

tion, are woven into the foundation of our 

Christian educational system. Everyone 

assents to their validity. 

With this affirmative answer we can 
agree. As far as I know there are no re

sponsible Christian school teachers who 
deny these confessional truths. If this ap

praisal is too unreaJistic and naive, and if 

you know of some who question these 
truths, it is your Christian responsibility to 

pursue the proper procedures in correcting 
such a tragic and dishonest situation. It 

is, however, my finn conviction that we 

all are in basic agreement as to the validity 
and relevance of our specific Reformed 

doctrines. 

Others answer our hig question nega
tively, or imply that there is but little 

agreement on fundamentals. One example 
of this position is found in the informative 

and interesting doctoral dissertation of Dr. 
George Stab. On pages 429, 430 of his 

thesis he writes about three philosophies 
of education which are abroad in the Chris

tian Reformed community. The first school 
of thought places great respect on the 

learning and culture of Western civiliza

tion as a gift of common grace and believes 
that Christian education should stand in 

the very best of the whole tradition of 

human learning, infonned by and placed 
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under the governance of the Word of God. 
The second school of thought speaks of the 

development of the whole personality of 
the child and its major interest in so say

ing is to emphasize that the proper goal 
of Christian education is to bring the child 

in a right relationship to God. The third 

school of thought emphasizes strongly the 
antithesis between Christian and non

Christian learning and thought. The read

ing of this analysis creates the impression 
that there is a lack of agreement on the 

foundations of Christian education. AI· 

though the author does not speak specifi
cally of a sharp contrast between these 

philosophies he does not indicate that there 
is agreement. For this reason I have used 
his analysis as an example of those who 

would answer our hig question in the 

negative. 

There is, however, a third answer to our 
question. It claims that in a sense there 
is agreement and yet in another sense there 

is not. This may sound like double talk 
spoken in the interests of trying to satisfy 

everyone. But this need not be the case. 

In actual fact this answer best describes 
the sihlation in our Christian school com

munity. This situation is extremely com
plex and the only way in which we can 
adequately describe it is to say that in 

one sense there is agreement as to the 
foundations of our educational venture 

and in another sense there is an absence 

of agreement. 

On the onc hand there is basic theoreti

cal agreement as to the truth and impor-
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tance of specific Christian doctrines. We 

agree on such fundamental truths as: the 
creation of man in the image of Godl; 

man's status as a religiously and covenant
ly conditioned creature; his natural total 

depravity as described in the Reformed 

confessions; his urgent need for and the 

existence of redemption through the sov
ereign grace of God in Christ Jesus; the 

existence of God's common grace; the ideal 

of having a redeemed humanity glorify 
God in every area of human endeavor. 

These truths and others, as described in 
the Reformed confessions, are given assent, 

wholehearted assent. It should be noted 
that I mention these truths as described 

in the confessions. Obviously there is some 
disagreement as to specific theoretical 

fonnulations of these various doctrines, hut 
then the disagreement on points of detail 

does not seriously prejudice the fundamen

tal agreement which exists. A realistic 
appraisal of our situation leads me to say 
that all our educators not only give whole

hearted assent to these truths but they also 

desire to implement them in educational 
practice. This wholehearted assent and 

this desire to apply our Refonned doctrines 
is present in most every case. The exist

ence of a few spiritually displaced persons 
in our school system does not invalidate 

the thesis that in a very real sense we may 
and must say that we agree as to the 

foundations of our educational system. 

But this is not the whole answer. In 
actual practice we have not succeeded in 
applying and implementing these truths in 

our schools. Here the phrase "in a sense 
the;re is no agreement" takes on its mean

ing. When it comes to formulating practi

cal objectives and realizing them in the 

classroom we discover a wide range of 

emphasis which renders suspect the basic 
unity of theoretical assent. For example, 

one te.'lcller in the interest of training a 

pupil to think can create an abstract intel
lectual situation in which the influence of 

the Holy Spirit and divine revelation is 

marked only by its absence. Such a teach-
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ing situation is no different from that found 

in secular schools except in the fact that 
it takes place in a school which is Christian 
in name. Another teacher in trying to 

correct such a tragic situation can begin 

to moralize in such a way that the class
room atmosphere takes on the tone of a 

revival meeting. Or a school board in close 
consultation with the school administrator 

in' the interest of developing technical 

skills for life's varied and complex voca

tions can easily allow the school to lose its 
specific educational task by transforming 

it into a kitchen, law office, doctor's lab

oratory and a pastor's study all rolled up 
in one. The problem is not so much one of 

theoretical disagreement on the truths of 
our system but rather one of bringing these 
truths into focus in our educational theory 

and practise. Therefore we can answer the 

big question by saying that in a sense we 
agree as to fundamentals and yet in an

other sense we do not agree. 

The B;g Gain 

If we answer our question in this way 

we will have gained something substantial 

for the further progress of this convention. 
On the one hand we can carryon discus

sion in a spirit of mutual confidence. We 
can proceed by assuming fundam ental 
agreement as to the validity and relevance 

of our Refonned doctrines. In the middle 
of our pointed disagreements no one will 

have warrant to challenge the Reformed 

or Calvinistic loyalty of the other. And 
in receiving criticism directed to us we 
need not rear our heads in holy indignation 

as if someone were cllallenging our confes
sional loyalties. On the other hand, if we 

answer our question as to fundamentals in 

the way mentioned above, everyone can 

be eager to reassess his own classroom 

theory and practice in the light of the 
criticisms offered by another. Such eager
ness to reasess one's own position is neces

sary. Even though we may agree as to a 
theoretical formulation of a certain truth 

this does not mean that we are allowing 

this truth to function in our teaching prae-
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tice. We need each other and by standing 
together in fundamental agreement we can 

work on our divergent emphases in a spirit 
of mutual confidence which is strengthened 

as each constructively criticizes the other. 

This would constitute a huge gain. We 
will be able to allay a great deal of suspi

cion which is now abroad and help create 

an atmosphere in which critically construc

tive discussion can take place with profit 
and progress. This matter of atmosphere 
in which confessional loyalty is not ren

dered suspect by genuine criticism is at 

a high premium in many Christian Re
formed circles today. As educators you 

can do much to fonn this climate. As we 
assume basic agreement on foundational 
truths we approach each other in mutual 

confidence and charitable respect. As we 
assume a divergent range of emphasis we 

see the challenge for fresh, dynamic discus

sion which will keep us from the peril of 
complacency. Three days of intense activ

ity at this convention in which you criti
cally evaluate each other's teaching pro
grams in a spirit of mutual confidence and 

respect can do more good for the cause of 

Calvinistic thought in our circles than 
many realize. 

The Big Task 

Our task as delegates to this convention 
is to bring our commonly accepted truths 

into sharper focus in our teaching and 
administrative practices. We must search 

for that point in practice at which various 
fundamental truths converge. The valious 

truths of our tradition must come to focus 
upon the teacher, the subject matter and 
the pupil. As we discover this focus our 

educational venture will take on fresh 

meaning and Christian dynamic. Enabled 

by the grace of Cod we can make a good 

contribution toward articulating a uniquely 
Christian or Calvinistic pattern of educa
tion. 

At this point I wish to suggest a few 

areas of discussion in which we need to 

find the focus. As a keynote speaker I 
have the rare privilege of merely sounding 

the notes. It is your task as educators and 

administrators and directors to compose 
the music. I shall avoid the presumption 

of trying to find the proper focus in your 
various fields. You have the special train· 

ing which this task requires. I can do no 
more than suggest a few matters where 

we must find the focus, but I do so in the 

confidence that everyone will work at this 

task with devotion and precision. 

A. It is imperative to find the focus 
when trying to implement the truths of 

common grace and the antithesis. The 

doctrine of common grace is important 
for our educational enterprise. There is 

an activity of God's goodness common to 
all men, an activity by virtue of which 
man's sinful natW'e is restrained and by 

virtue of which the unbeliever can per
fonn works which are relatively good and 

discover insights which are correct as far 

as they go. By virtue of common grace 
as it operates in conjunction with God's 
general revelation the non·Christian pos

sesses a great deal of knowledge about this 
world which is as true as far as it goes. 

This knowledge possesses great value for 
the program of Christian education. 

I realize well enough that there are 
differences of detailed formulation in con· 
nection with this matter of common grace. 

There are some Refonned scholars who 
would avoid the tenn "grace" in this con

nection and speak rather of goodness. 

Others urge us to abandon the concept of 

civic righteousness since this beh'ays a 
highly scholastic color. But these differ
ences in fonnulation do not materially alter 

the fact that there is basic agreement as 

to the existence of truth in the cultural 
stream of history which has been largely 

formed by non·Christian thinkers. The 
valued insights received from a thorough 

knowledge of the culture of Western civil
ization can be and should be evaluated 
and appropriated by the Christian educa

tor and his pupils. A SCriptural emphasis 

of the fact of the antithesis in no way 
erects an iron curtain between sound Chris-
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tian education and a thorough study of 

c1assical learning and western culture. 

Those who insist that there is no basic 

agreement on this point are fighting straw 
men and battling windmills. Even Dr. C. 

VanTil, who is often unfairly accused of 

denying this truth, says explicitly: "By 
virtue of their (tile natural man) creation 

in the image of Cod, by virtue of the 
ineradicable sense of deity within them, 
and by virtue of God's restraining general 

grace, tllOse who hate God, yet in are· 

stricted sense know God, and do good." 
(The Defense of the Faith, p. 407) In his 
syllabus on Systematic Theology, Van Til 
insists that non-Cluistians often have a 
better knowledge of the things of the world 

than Christians have. In articulating his 
views still more fu lly Van Til goes so far 

as to speak of absorbing the culture of 

unbelievers into tIle Christian view of 
things by keeping in sharp focus the bib· 
Iical fact of the antithesis. Despite the 

efforts of Drs. Daane and Masselink to 

prove that Van Til denies the essence of 
the third point of the Christian Reformed 

Synod of 1924 Dr. S. J. Ridderbos of Am

sterdam in his book ROlldom Het Gemene· 

Gratie Probleem, pp. 37, 38, asserts that 
Van T il stands in basic agreement with the 

Synod of tile Christian Reformed Church. 

It is not my purpose here to analyze the 

complex structure of these various pole· 
mics. But we must rid ourselves of the 
popular misunderstanding which assumes 

that tlwre is basiQ disagreement as to the 
existence of much tl13t is good and true in 

the broad stream of human culture. Every 
Christian educator must stand c10se to 

the stream of human thought and learning 

in order to lmderstand the very culture in 

which Ile lives and in which he must live 
as a Christian. Any educator who refuses 

to study, evaluate and appropriate the 
classical cultural traditions of the human 

race is not only quite naive in forgetting 

that he himself has been shaped by that 
cultw·al tradition but also fails to allow 

the truth of the doctrine of common grace 
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to function in and modify his teaching 
program. 

But at tile same time we must keep in 
focus the Biblical truth of the antithesis. 

Having been translated out of darkness 
into the light of the Son of God we must 

ever femain critically sensitive to our 
unique position. The antithesis has been 

put into life by God as a result of his sav· 
ing action. The establishment of the anti
thesis does not mean that the Christian 

takes an exclUSively negative stand in life. 

It does Rot involve the pulling down of 
an iron curtain on training within the 

stream of human thought. It is not a 
monotonous no, no, no, to the great ideas 
embodied in human history and literature. 

It is not a barricade thrown up by fearful 
and insecure Christians. But it does mean 

that the Christian educator and student 

view life in specific relationship to Christ 
Jesus and His word. It means that the 
Christian must develop a uniquely Christ
honoring and God.glorifying system of 

thought. It means that if life and learning 

are to be part of Christ's new Kingdom 
the educator and the educated must live 

under the constant stimulus of the Holy 
Spirit who enables us to bring every 

thought into tile captivity of Jesus Christ. 
We must ever remain alert to keep the 
commonness involved in common grace 

and the diHerence, the radical difference 

involved in the antithesis in fruitful inter· 
action and shal1? focus. We must maintain 

a balanced emphasis at this point in our 
teaching and practice. 

This focus is hard to keep sharp. There 
are some educators who accent common 

grace in such a way that the difference 

between c1assical culture and Christian cuI· 

hIre is reduced to a matter of degree 
rather than of kind. They fail to imple
ment the Scriptural truth of the antithesis 

which God has put in our world. It is not 
that tlley disbelieve the truths of total 

depravity, the antithesis, the need for posi· 
tive affirmation and articulation of the 

principle of regeneration, but in actual 
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practice these men and women fail to alJow 

such revealed truths to function in and 
modify their teaching program. In ac

quainting their students with the products 
of western culture and the truths discov

ered by modern science they fail to nurture 

the spiritually sensitive critical apparatus 
of God's children by means of which they 

are to see, evaluate and appropriate every

thing in specific relation to Jesus Christ 

and his Lordship. In this failure to relate 
everything to God's glory in a meaningful 

way these educators nurture school prod

ucts who are indifferent to or ignorant of 
their specific Christian responsibility. Stu

dents inspired by such teaching practice 
fail to show genuine spiritual concern for 
and love of the Kingdom of God. They 

are graduated with a view of life and prac
tice in which Christ, his word, and God's 

glory are more adjectival than substantive. 

By failing to keep the truths of common 
grace and the antithesis in clear and intel

ligible focus these teachers have unwitting
ly contributed to the tarnishing of the 
lustre of tru_e godliness. 

Other educators have seen this tragic 

situation. In trying to correct it they also 
blur the focus. In the interest of nurturing 
a godly concern for life and learning in 

the right relationship to Christ they are 
tempted to neglect training in the broad 

and fruitful stream of human learning. 
They are interested in nurturing a specifi

cally Christian spirit, a uniquely godly 
approach to life and learning. They want 
every graduate to remain sensitive to their 

unique position as God's children who live 
by grace under the governance of the 

Word of God. In trying to achieve this 

laudable goal they look askance at our 

western cultural heritage, or when they 

speak of it, they do so in terms of fear and 
thus fail to give an adequate and fair 
appraisal of it. Realizing that God's Spirit 

has made them diHerent they are afraid 

to live on the frontiers of learning. Their 

fear has created a paralysis so that they 
are too weak and uninformed to swim in 

the broad streams of life in a way which 

remains loyal to God and his word. As a 
result they turn out products who do not 
understand the world in which they must 

live the Christian life. By failing to keep 
common grace and the antithesis in clear 

focus they are not really educating their 

students and equipping them to make a 
creative contribution to the Kingdom of 

God in this world. 

Our task is to find the focus in our prac

tice. This is not an easy matter. It de

mands energy, time and searching periods 

of critical self evaluation. It is a task 
which must begin immediately and which 

must continue as long as we enter the 
classroom to nurture God's covenant chil

dren. It is a task which no one can do 
alone. It must be accomplished within the 

fellowship of the redeemed community. 

If each one of us will be humble enough 
to admit that we haven't reached educa

tional perfection as yet and if we will be 
courageous enough to give ourselves to this 
task we can make real progress in our 

educational program. I trust that everyone 

here, will spend these three days of con
vention activity in trying to focus common 

grace and the antithesis. 

B. We must find the focus when it 

comes to training the head and the hand 

in relationship to the heart. In this area 
of discussion we face the practical problem 

of an appropriate curriculum for a Chris

tian school. What is the specific task of 
the school? Is it necesary to teach various 

technical skills such as sewing, cooking, 
driver training. wood turning and lath op

eration? Has not the school become the 
catch-aU for lazy homes, demanding busi

nesses and a highly commercialized pattern 

of life? Have school boards and adminis
trators resisted these demands for more 

and more technical courses in sufficient 
measures to insure adequate intellectual 

training? By resisting the tendency to in
troduce more and more of these technical 

courses can we still claim that we are 

developing the whole child and treating 
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him as an individual with peculiar nceds 

and unique capabilities? If we introduce 
more of these subjects are we still remain· 

ing loyal to the special task of the school 
in disciplining the mind? 

Various realistic considerations make the 
answers to such ques tions extremely difficult 

to give. The typical American school is a 
big and broad institution. In fact it is 

assuming more and more functions which 
in times of less specialization were carried 

on by the home, the church, and small 

businesses. Life is highly specialized de· 
manding many technical skills which were 
not demanded of our fore bearers. Recent 
gains in psychological insight require the 

educator to remember that he must address 

the whole child and not some special func· 

tioD of the child. These and other consid· 
crations compel us to focus our program 
in such a way that we can train for li fe 

as it is about us and still train our pupils 
in such a way that they are graduated as 

educated human beings. 

In the educational program we must 

focus our efforts on disciplining their 

minds. The school's basic task remai ns 
that of disciplining the intelligence. It must 
develop their ability to read. to wri te, to 

think, to understand and tes t the logic of 
arguments which are far more subtle and 

complicated than those addressed to our 
parents in the past. The school must train 

God's children to be prophets and not 
amuse the young goats in a spirit of fun . 
We are grateful that most Christian schools 

have not gone as far down the road of 
entertainment as the public institutions in 

our land. But we must be on our guard 

at this point. If the schools do not empha
size this vigorous and adventurous intellec
tual training our children are not going to 

receive it. The home is cracking under the 

strain of the centrifugal forces which are 
pulling parents and children apart. They 

aren't going to receive such training there. 

Nor are they going to receive it in the 
churches for this is not their task. It re· 

mains your job to discipline their minds. 
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This must, of course. be implemented 

in such a way that we train the child. It is 
a covenant child which does the thinking. 
We must not abstract his intellectual appa· 

ratus from the basic religious rootage of 

his life as God's imagebearer in covenantal 
relationship with Cod. If we construct our 

program of intellectual discipline in fruit· 
ful connection with the child's heart, we 
will escape the curse of objective intellec

tualism which considers unimportant the 

child's relationship to Christ and his King· 

dam. Our pupils are not rational animals 
but Cod's children. But it is high time to 
t rain real prophets who are able to discern 

the will of Cod for their lives in the midst 
of our materialistic and relativistic civili

zation. If we are not on constant guard the 
pressures of a technical society will force 

out of the center of our school program 
those courses which are designed to disci 

pline the intelligence of God-called proph. 
ets. To recognize the problem is already 

a grea t gain. 

Nor does this training of the mind ex

clude the training of the hand. There arc 
many pupils who need the development of 

the technical skills. They demand this 
because of the native endowment which 
God has given them. They demand it be· 
cause they want to spend their lives in 
those vocations which require special train

ing in various technical sl.."i lls. But even 

then we must keep in focus that these 
pupils must learn to read, to write, to 
think, and test the logic of complicated 

arguments. If they are to be God's proph
ets, and no one is excluded from the pro· 

phetic task, their minds must be properl y 

disciplined. 

Man was created in God's image unto 
and for the one task with its prophetic, 
priestly and royal aspects. Every graduate 

of our schools must make his contribution 
to the task of articulating a Christian cui· 

ture. And such Christian culture is articu· 

lated by God ordained kings. Such work 
can be performed because these kings are 
in possession of prophetic inSight into the 
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meaning of God's "Vord for all of life and 
they arc in possession of priestly consecra

tion to the service of God. Christian king
ship rests on Christian priesthood, and 

Christian priesthood rests on Christian 

prophethood. This is the divine order. 
Christ first taught, then sacrificed and then 

ru led. And so we must keep our focus in 
the school program of training prophets, 

priests and kings, in that order, for God's 
glory and human blessedness. Here again 

we must try to keep the focus sharp and 

the program balanced. 

C. The Christian school teacher must 
find the right focus as to the pupil's cove

nantal status. It is very easy to distort 
this position by assuming too much and by 

assuming too little. "Vhat does it mean for 
teacher-pupil contact that the child is a 

covenant child? Are these children in a 

basically right relationship to God or do 
they live at some half-way station? Must 
we train them as Christwns or as chi ldren 

who need to become Christimls? Is it con
sistent with our principles to speak of the 

goal of Christian education in terms of 

leading covenant youth to a decision for 

Christ? 

These and related questions were raised 

at last year's convention in Lynden, Wash
ington. Various resolutions were adopted 

and sent on to the local schools. The dele
gates felt that much remained to be done 

to promote Christian living. The conven
tion urged the Christian schools to empha
size in every way "personal piety of the 
life with the Lord," "the maintenance of 

Cod's moral and disciplinary standards in 
the school Ijfe of the child," "dedication 

of the intellectual work of the school as 

work to be done unto the Lord." (Chris 

tian Home and School, Vol 34, No. 1. ) 

Graduates of high spi ritual quality seem 

to be at a premium. As educators watch 
more and more spiritually anemic and 

anonymous products leave our schools they 

plead for direct concern for the spiritual 
welfare of the child. It is urged that 

Christian educators must press for a per-
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sonal decision for Christ. Dr. C. Jaarsma 
gives sharp formulation to this matter. He 

writes, "To lead them (covenant youth ) 
to a decision for Christ is the goal of Chris

tian education (Christian nurture ), in the 
school as well as in the home and in the 

church." He uses still stronger language. 

He speaks of the chief task of the Christian 

school as leading covenant youth to Christ 
in personal commitment. (Fundamentals in 

Christian Education, pp. 293, 294.) 

Here again our task is to find the right 
focus. By speaking of leading covenant 

children to Christ the impression might be 

created - certainly Dr. Jaarsma does not 
want to create such an impression - that 
Christ is not present or involved in the 

covenantal situation. It is assumed that cov
enant children are not qualitatively differ

e nt from the children of unbelieving par

ents. If a difference is mentioned it is usu· 
ally spoken of in terms of external privi

lege, opportunity. and advantage such as 
Christian example, Bible reading, prayer, 
etc. The assumption is that all children, 

oovenantal and non-covenantal , must be 

calfed to Christ in the same way. The 
teacher then devises appeals, sets up learn

ing situations, which apply to all children 
in the same way. 

By assuming too little we emasculate the 

covenant of its real content. The cove
nantal declaration by God in Holy Baptism 

may not be abstracted from the internal 

grace of the Holy Spirit. We must take 
God's promise and declaration at its face 
value. They are "sanctified in Christ and 

members of his church." Even though 

many act like undisciplined goats we may 
not doubt God's word. For this reason the 

Conclusions of Utrecht state, 'That accord
ing to the confession of our churches the 

seed of the covenant, by virtue of the 
promise of God, must be held to be regen
erated and sanctified in Christ, until upon 

growing up they should manifest the con
trary in their way of life or in doctrine." 

(Schaver, The Polity of the Churches, Vol. 

II. p. 36.) Since this is true it is ambig. 
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uous and questionable to speak of '1ead· 

ing children to Christ" without carefully 
circumscribing this appeal in tenus which 

do full justice to God's declaration of gra· 

cious love. 

It is, however, equally true that we may 

not assume too much. lvVe have no right 

to identify the covenant declaration of 

God with regeneration . Baptism is not a 
badge identifying regenerated cllildren. 

Covenant fellowship does not take place 

apart from faith. There is nothing auto· 
matically biological about getting into and 

maintaining a right relationship to God 
and his Christ. We must ever urge our 
covenant children to the act of ap1'ropria· 

tion and commitment. They must be called 
to repentance and faith without ceasing. 

To mute this sound is to infect covenant 

children with the fatal disease of com
placency and ease. And this remains a 

sickness unto death. That is why the same 
Conclusions of Utrecht also state, "that 

it is imperative in the preaching constantly 
to urge earnest seU·examinatioD, since only 

he that believeth and is baptized shall be 
saved." (op. cit., p. 37.) We can also speak 

of teaching in our schools at this point. 

This does not mean that educators must 
begin to preach. As a clergymen I wouldn't 

care to see our teachers transfonu the 

school lectern into a pulpit. But you ought 
to devise learning situations in which the 

pupil is made aware of the presence of 
Christ in their lives as well as in the lives 
of the teacher. Moralistic discourses are 

usually cheap and quite subversive of the 

gospel of grace in Jesus Christ. But in 
correcting behavior patterns, in matters of 

motivating the children to more conse

crated energy in their learning task, in 

explicating the revelational environment in 
which they live and move and have their 
being as God's imagebearers, you have 

gloriOUS opportunities to bring your pupils 

to fresh and daily commibnents of faith 

and trust. In such ways you do not lead 
them to Christ, but rather make explicit 

the Christ·connected relationships which 
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are already existent and important in a 

Christian school. These dynamic relation· 
ships which are objectively existent must 

become subjectively more meaningful in 
the life of our pupils on every level of 

Christian education. To fail in this regard 
is to subvert the very nature of Christian 

instruction. Here our big task is to find 

the focus and maintain it in our teaching 

practice. 

In Conclusion 

This big task demands the very best of 

everyone of us. No one has the right to 
leave it up to others. We have a nne op

portunity to begin this lifelong task anew 
at this convention. In a spirit of mutual 

confidence and loving respect we can con

structively criticize each other in the hope 
that we all have the Christian humility to 

accept and profit from such criticism and 
the Christian courage to go ahead and 
correct our onesided emphases. We are 

here as members of the Body of Christ . 

In humble dependence upon the guidance 
of His Spirit, drawing freely from the spir

itual resources which he graciously pro· 
vides, we can go on to achieve the goal 

of genuine Christian education. Let us re· 
solve anew to search for the focus, and as 

we help each other find it, let us ask God 
for strength to keep it. 

IM P RESS IO NS OF T HE SYNOD OF 1956 

(CI)" l i""~d f ~qrn tog,S) 

it remains for preachers and elders to do 

something about this, and not leave it for 
the library shelves. 

All in all we may be thankful to God 
that so many churches from so many 
places could work together in such har

mony on concrete problems for the exten

sion of the Kingdom of God. And we may 
thank him for his goodness toward the 

Synod 01 1956. 
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A Grave Social Problem 

THE RIGHT TO WORK 
REIN LEESTMA 

O N THE twenty-second of May, this 
year, Lhe United States Supreme 

Court handed down its decision in the 

Hanson Case. The decision of the court 
in this matter is one which has consider

able significance in the area of labor. 

The Hanson Case arose when four men, 
employed by the Union Pacific Railroad 

in the state of Nebraska challenged the 
constitutionality of the union shop provi

sion of the Railroad Labor Act which was 

passed by Congress to control the labor 
relations of public carriers and their em

ployees. The Railroad Labor Act allows for 
the union shop contract. This union shop 
contract woud make it necessary for every 

employee to join the union or forfeit his 
right to work as an employee of the Union 

PaciGc Railroad which had hired him. The 
state of Nebraska, however, had passed 
a "right to work" law which made it un 

lawful to discharge an employee who re

fuses to become a member of a labor 
organization. The Taft-Hartley Labor Law, 
which controls the labor-management rela

tions in most of American industry, con
tains a provision which states that union 
shop contracts may not be negoti ated in 
those states which have "right to work" 

laws. It becomes clear, therefore, that 

there is a dilference between the law 
governing public carriers, the Railroad 

Labor Act, and the law which governs 
most of the other industries in the country, 
namely, the Taft-Hartley Law. It is also 

clearly evident that this clause which al

lows for the recognition of the state "right 
to work" laws is the arch enemy of organ

ized unionism. The states which have 

passed such laws have served notice to 

organized labor that no man shall forfeit his 
right to work in the place of his choice and 

in the place where the opportunity to work 

is given to him because of either his desire 
or his refmal to join a labor union. 

In the Hanson Case the Supreme Court 
declared that the "right to work" law 

which has been passed by the state of Ne
braska did not apply to these men who 
were under the regulations of the Railroad 

Labor Act. The court maintained that 

though the states may pass "right to work" 
laws generally, they become null and void 
when the federal government legislates in 

the same field . This action of the court is 
of considerable consequence. Not only have 

they declared that workers on public car

riers do not fall under the protection of 
"'ri ght to work" laws, but they have also 
served notice that one simple amendment 

to the Taft-Hartley law will deprive all 
other American workers of the protection 

that such laws afford. An amendment to 
drop the clause allowing for the passage 

of "right to work" laws by the states has 
now, in principle, been declared to be in 

harmony with the constitution of the 
United States and the rights and privileges 

guaran teed under it. 

It must be noted further that this pos

sibility is not outside the realm of probabil
ity. The Honorable John Dingell, junior 

congressman from the state of Michigan, 
has already placed a bill before the House 
of Representatives which is des igned to 

destroy the Taft-Hartley clause which 
allows the states to bar compulsory union

ism by the passage of "right to work" laws. 
It is difficult to see consistency in the 

reasoning which is utilized by some in 
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this matter. When labor began its struggle 

for recognition it was necessary that they 
be protected under the provisions of the 

Wagner Act. Here it was declared that no 
worker shall be dismissed by management 

for joining a labor union. It was then ar

gued that a man who desired to exercise 
his right of conscience and assembly by 

joining a labor union could not therefore 
be discharged from employment. To do so 

would be to deprive him of rights and 
privileges guaranteed to him under the 

constitution. Right to work laws would 
do precisely the same thing except in re

verse. Now it seems the force of previous 
arguments does not apply. 

Social institutions and organizations must 
exist and grow under the protection of 

government, but membership in them must 

not be by compulsion which is sanctioned 
or allowed by law. When the law itself 

allows for such compulsion then, it seems 
to me, the social organization in question 
becomes an agency of government in an 

indirect by very real sense. When man

agement and production facilities are made 
to be agencies of governmental action then 

free enterprise is lost and socialism sets in. 
Similarly when labor unions become agen

cies of government to which every worker 
is forced to belong, then the right of 
conscience and assembly is denied and the 

structure of a communistic state becomes 
a real possibility. 

The practical effect of this decision of 
the court can also be clearly seen. Present 
day unionism has adopted the tactic of 

organizing not only workers but also com

panies. The coercive methods of labor are 
now directed not only against workers 

directly but also indirectly through the 
forced organizing of companies. (See t . 

and t., July 1956; Readers Digest, July 
1956. ) 'Vith the repeal of the «right to 
work" laws no one will be able to protest. 

To speak of these matters is to commit 

political suicide. Democrats and Republi
cans alike refuse to guarantee the right of 

conscience to every American at this point. 

Not only is this true in political areas but 
also the church is opposed to such "right 

to work" laws. The Roman Catholic church 
has spoken against them. Recently the Na

tional Council of Christian Churches in 
America has allowed its Division of Chris

tian Life and W ork to express itself as 

being opposed to right to work lesigslation. 

In this Labor Day season Christian 
workers must begin carefully to analyze 

and study this broad problem of labor 
legislation and its effects upon the right 

of conscience, which is the God-given right 

of every individual. 
It is my opinion that if the present trend 

of legislation and interpretation of law 
continues, the time will come when every
one wiII be denied the right to buy or sell 

except a union card be first displayed. 

\OVhen and if such time comes then it will 
become painfully evident that the Chris

tian will have no voice in the affairs of 
labor. But I am also sure that at that same 
time a Christian labor organization will not 
be given the right to exist either. For a. 

Christian to live in the consciousness of the 

Kingship of Jesus Christ in the area of 
labor will then become an impossibility. 

Now, it seems to me, is the time to raise 

our voice. We must speak against the 
coercive tactics of Jabor organizations and 

demand the protection of the rights and 
privileges of every worker. This must be 

heard in 'Washington but also on the local 
level. This cry must come from responsible 

labOring people but also from little busi
ness men. The first group is in danger of 

losing their rights and the second can 
easily become the organizing mechanism 

for labor organizations. 
If the right of minority opinion is not 

at this point preserved the time will come 
when the right of a Christian Jabor organ

ization to exist wi ll be denied . I am con
vinced that when we become marc aware 
of the issues involved in the area of labor 

and management relations we will be sat
isfied with nothing less than a positively 

Christian labor organization. God forbid 
(C"..' ; .... .ra "" p<J(J e 24) 
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More Questions and Answers 

SCHOOL RIGHTS II  
EDWIN H. 

T
HE proposition that double taxation 

in regard to private schools is wrong 

has been set forth in previous articles in 

the Torch and Trumpet (April, July 1955, 
Jan" May, 1956). The thesis was, as you 

will recall, that all schools, regardless of 
race, creed, or color. are entitled to their 

fair share of public school tax monies in 
proportion to the number of students en-

rolled.  In  the  May  issue  we  presented 

some  of  the  questions  that  are  most  fre-

quently  raised  in  this  connection  and  gave 

our  answers  to  these  questions.  Here  are 

some  of  the  other  questions. 
An  American  reader  living  in Japan  writes: 

I  do  not  think  that  under  the  present  system 
you  are correct  in  saying  that  there  is  double 
taxation.  There  is  no  double  taxation  for 
schools  tlJat  I  know  of. 

Technically,  this  reader  is  absolutely 

right.  There  is  only  one  tax  levied  for 

schools  and  that  is  for  the  public  schools. 

The money  raised  for  the Christian schools 

is  voluntary.  But  in  actuality  it  is  the 

equivalent of a double  taxation.  The Chris-

tian  school  parent  out  of  necessity  before 

God  must  pay  for  the  tuition  of  his  own 

children.  Then  the  state  unjustly  compels 

him  to  pay  for  the  education  of  children 

that  are  not  his  in  the  public  school.  His-

torically  this  is  a  term  that  has  been  used 

by Protestants,  Roman Catholics. and "neu-

tralists"  in  times  past.  «Double  burden" 

would  be  more  accurate,  technically,  al-

though  "double  taxation"  is  more  pointed. 
The  same  reader  asks: 
Do  you  want  government control  of  Chris-

tian  schools?  I  have  never  known  of  a  case 
where  government  funds  were  u~ed without 
government  supervision.  If government  funds 
are  used  for  the  ~l1pport of  private  Christian 
schools  then  the  government  will  certainly 
exercise  a  certain  amount  of  control  over 
those  schools. 

Whether  the  Christian  wants  it  or  not, 

the government right now exercises  control 

over  his  private  schools.  It regulates  by 
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law  the  sanitary  conditions  in  the  school. 

the  safety  measures,  fire  laws,  certain  sub-

jects  to  be  taught,  teachers'  qualifications, 

scholastic  standards,  the  number  of  days 

a  pupil  must  be  in  school,  and  similar 

matters.  The  Christian  does  not  object  to 

this  lawful  control  by  the  government. 

Certainly  he  would  not  want  the  govern-

ment  to  exercise  any  arbitrary  and  dicta-

torial  control  over  the  schools.  But  this 

is  not  at all  necessary  under  the proposed 

system,  as  has  been  proved  by  welltried 

historical  cases.  In  certain  provinces  in 

Canada,  for  example,  people  indicate  on 

their tax  returns  where  their  school  money 

should  go,  to  a  private  or  public  school. 

In  Switzerland.  England,  Ireland.  and 

Holland. where private schools are not dis-

criminated against for  their  religiOUS  orien~ 

tation,  there  is  no  interference  by  the 

government.  In  Louisiana,  as  well  as  four 

other  states,  the  state  pays  for  the  text-

books  of  children  in  private  and  parochial 

schools.  And  through  the  G.  I. Bill  of 

Rights.  billions  have  been  paid  for  the 

education  of  students  in  Protestant  and 

Roman  Catholic,  as  well  as  Godless, 

schools,  and  the government  has  not  inter-

fered.  Other examples  could  also  be  cited 

to show that the abolition of unfair taxation 

need  not  result  in undesirable  government 

control. 

An  educational  leader asks  in effect:  Would 
taxpayers  who  have  no  children  be  excused 
from  paying  any  school  taxes? 

No.  Under the present system  even par-

ents  who  do  not  have  children  of  school 

age  are  responsible  for  the  education  of 

the  children  of  the  land  as  a  whole.  This 

is  a good  principle  even  if double taxation 

is  done  away with.  It would be fairer. how-

ever.  if they  were  allowed  to  indicate  to 

which  school  their  share  of  school  taxes 
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should go, as is done in some Canadian 

provinces. It would also be fair in the 
long run if all school taxes were simply 

distributed on the basis of the number of 
children in a school, regardless of its reli

gious orientation. 
Wouldn"t such a system cause ineHiciency 

since there might be many schools instead 
of a few L-uge public ones? 

It is true that there would be a little 

more inefficiency since mass production is 
usua lly cheaper. But two things must be 

remembered: 
1 ) For the sake of efficiency there would 

have to be a minimum number of students 

in a school before a school could qualify 
for tax money. In the Netherl ands it is 
approximately fifty. This would eliminate 
the mushrooming of schools with only two 

or three pupils. 
2) Mass production such as in the pub

lic school system may be more economical, 

but it may produce poorer schools, too, 
and certainly schools against you r religiOUS 

convictions. 
This system yOll advocate is against the 

law of our land. Historically the Supreme 
Court is against it. 

This statement is too true. That is why 

it is necessary to write articles and answer 

questions on this matter. But the fact that 
a principle has been declared wrong in 
courts is no excuse for Christians to be 

satisfied with the status quo. If what they 
believe in is just, and in this case I am 

convinced that it is, then they must strive 
and 6ght to enlighten the people and the 

courts to see the error of their former 

decisions. 
In a fo llowing issue we will conclude 

these questions and answers. 

THE RIGHT TO WORK 
( Co"'i... ~d fro", PPfI<" U) 

that when such time comes we should be 
denied our right to have one. 

Recently Justice Douglas of the Supreme 
Court said, "'The right to work, I had as

sumed, was the most precious liberty that 
man possesses. Man has indeed as much 

right to work as he has to live . . ." In 

the light of the opinion which he has just 
written in the Hanson Case, we wonder 

whether he really believes this. 


